General Tips

· Write down assignments, as well as speaking them.

· When a student seems to be daydreaming or having difficulty, he may be overwhelmed by the quantity, or may not understand the task.

· Oral reports might be given privately or on tape.  Next, try having the student give you his oral report while the others are working on another activity.  Then, he could give it orally to a few non-threatening students, and finally (maybe) in front of the class.

· When doing group work, assign the student a specific task.  Give him a deadline for each step, perhaps with a grade for each step.  Check often, asking what specifically has been done.

· Keep in mind that if a student is slow to begin with, he will need more than the usual tie given for makeup work if he is to also keep up with new daily assignments.

· Keep in touch with the student’s parents.  They can’t help if they don’t know there’s a problem.  (Parents also appreciate hearing about progress.)  Also, something may be happening in the child’s home that is affecting him.

· Be kind.  Assume seemingly silly or insignificant questions are important.  Be discreet.  Discussions of student’s weakness should be in private.

· Be consistent.

· Desks should be free from all material except what they are working on.

· Provide structure and organization.  He generally can’t do it himself, but needs it.

· At the beginning of the year, teach the class how to use the textbook:  table of contents, index, charts, glossaries, graphs, etc.

· PRAISE whenever possible.  Be more concerned with lessons the student has learned from mistakes.  Feedback should be as immediate as possible, frequent, and specific (ex. Johnny, your paragraph was well organized and your writing was neat).

· Talk with the student.  He knows he has a problem., and he truly does want to learn. Ask him about the different methods you’re thinking of using to help him.  With which does he feel most comfortable?  What does he see as hindrances to his learning in your particular classroom?

#2  Oral Tests

Some students have the skills and concepts to demonstrate competencies on tests but do not have the reading skills necessary to understand all test questions.  In order that subject matter competencies are assessed, rather than reading skills, it is necessary that tests be read to some students.

· Read tests orally prior to or during test time.  This may assist many less proficient readings.

· Make arrangements for assistance in advance of the test.

· Ask that the special education aid provide assistance by reading the test.

· Ask that the test be taped for administration during the class.  Student listens to the tape of the test while reading test copy, manipulating the tape recording to work at his own pace.

· Make arrangements for another student in the class to read the test to the student with poor reading skills.

· During tests, verify that the student can read the question.  Read words or paraphrase questions as needed.

· Give short, oral exam; allow student to respond orally in person or on tape.

#3 Short Answer Tests

Some students have subject matter competencies but do not have good writing skills.  When faced with the requirement of long essay questions, they may panic and fail to write what they do know.  They become excessively concerned with writing mechanics.  

· Include items such as fill in the blank, sentence completion, multiple choice, and true/false, matching.

· When essay answers are required, allow the student to list concepts required rather than write paragraphs.

· “Star” key test items that the student must complete first.  When starred items are completed, the student completes other items within the time limit.  This allows the student to receive credit for major objectives learned without being penalized for lack of speed.

#4  Modified Tests / Texts

Questions can be a constant source of irritation for the learning disabled child.  Fortunately there are many techniques available that can relieve this irritation.  Some of the more common methods include:  asking fewer questions, rewording in easier terms, avoiding essay type questions, utilizing matching, true or false, and multiple choice types of questions, or allowing more time for response.  If these choices do not appeal to you, you may want tot try one or more of these options.

· Beside a question, write down on what page the information may be found.  This would work really well on information that has been color coded.

· Number the paragraphs of a chapter and cue answer with number of paragraph.

· Same as #2, but you underlilne or color code answer in the paragraph.

· As questions occur, either within the context of the chapter or at the end of the chapter, list the questions with the correct answer.  Record the page number where the question / answer may be found.

Example:  Questions Unit 1

p. 15 Do you know?

1.  What is a community?


(p. 2) a group of people living together

Students with learning problems often need study sheets in order to focus on the important elements of information to be learned.  Some examples are:

· Provide students with review outlines to guide their studying.

· Provide students with teacher’s notes with important info highlighted.

· List steps in a mathematical process or lab activity so that the student knows exactly what he/she is to do.

· Have students write their own study questions after lectures, discussions and reading assignments.

· Teach students to recognize signal words in lectures and written material to guide studying.  Example:  “most of all”, “a key feature”, “a major event”, “above all”, “especially valuable”, “remember that”, “the principal item”, etc.

· Teach students to recognize conclusion words to guide their study time. Example:  “therefore”, “as a result”, “consequently”, “in addition”, “for instance”, etc.

Low test grades are often the biggest area of concern for teachers who have student with special learning needs.  A student may complete daily work and homework with reasonable accuracy but be unable to reach criteria on a classroom test.  Students with specific learning difficulties are often unable to demonstrate learning due to the type of response required on the test.  Appropriately modified tests can provide a student with the opportunity to demonstrate knowledge and provide the teacher with an accurate evaluation of concepts / skills learned.

· Give the student additional time to complete the written test.

· Allow the student to work as many items as possible within a given time limit.  Modify the scoring (Number correct / Number attempted X 100 = % mastery)

· Provide physical assists to structure pacing.

· Provide a 3 X 5 inch blank card with a window in the center to help the student focus on one question or problem at a time.

· Use bookmarks to help visual tracking.

· Break up the test pages by grouping different types of test items.  A crowded page full of print may increase tension and cause the student to lose his place frequently.

· Break complex directions into small steps and/or list them so that student can follow and refer to them as he works.

· Have slower readers read modified or related stories that test the same concepts, or use a tape of the reading to speed up pacing.

Lower the Readability

1)  

Original:

Compare and contrast the deciduous forest and the tundra.

Revised:

How the deciduous forest and the tundra alike?

How are they different.

2)  

Original

Plants respond to things in their environment.  List 3 stimuli to which most plants respond.

Revised:

Name 3 things to which plants respond.

3)  

Original:

Name those structures that are found in both plant cells and animal cells.

Revised

What parts do animal cells and plant cells have in common?

General Considerations in Test Construction
Appearance

Group material into small sections.

Space the items on the page (avoid crowding)

Limit the number of answer choices.

Be sure the test is readable.

Length

Make it no longer than necessary

Match the length with the student’s working period.

Other

If a student has a low reading level, have the test pre-taped or read it to him.

If a student has great difficulty expressing himself in writing, let him tape his answers or tell you his answers.

Supply diagrams for computation problems when applicable.

#6  Highlighted Texts

Visual aids assist student in the learning process.  It is estimated that approximately 60% of all students learn best visually, or with a multisensory approach.

· Use markers to highlight important material in texts or handouts.  This will help make the most important information clear to the student.

· Highlight key words.

· Highlight main ideas.

· Highlight graphs, maps, charts, boldface type, terms, important names, dates, places, vocabulary, and picture captions.

· Different colors can be used to emphasize important elements such as red to underline names and green to underline places.

· Teach identification of key points by starring them.  Highlight the corresponding details.  This will emphasize meaning and increase student interest.

· Use markers to highlight overhead transparencies.

· Write directions on handouts, overhead or chalkboard and leave them for future reference.

· Use colored chalk to differentiate activities.

· Use charts, posters, flashcards, sentence strips, and other visual aids to increase interest and meaning.

· Have students watch television shows or videotapes which reinforce important concepts.  Set time limits and designate the program and channel location.

· Teach highlighting techniques.  Provide exercises which allow students to work together in highlighting important information.

· Have students make visual models of maps, charts, graphs and other items, using playdough, clay, or other mediums.  Using this multisensory approach will increase meaning and interest.  This could be used as a means of reinforcement by giving extra credit for the project.

#7  Taped Lectures

Record on tape the vocabulary words for each chapter.

Procedure for recording:

· State the word – page number where the word may initially be found; restate the word.

· State the definition as recorded on the vocabulary sheet.

#8  Note Taking Assistance

Students who have poor writing skills, hearing impairments or visual impairments need assistance taking study notes in class.

· Outlines can be completed for the student simply to follow as he goes through the activity.

· Outline can be partially completed so the student fills in certain items as he uses the outline with the activity.

· Consider spacing carefully by:

· Allowing ample space between items.

· Show an obvious division between sections.

· Separate subsections with lines as appropriate.

· Provide a skeleton outline (advance organizer) that includes main ideas.  Ask student to complete the supporting details.

· Ask a reliable note-taker to write on a two-part NCR paper while the special needs student takes notes on his/her own paper.  A copy of the reliable notes can be given to the special needs student to supplement his/her notes.

· Allow time at the end of the class for students to compare notes with classmates.

· Use a handout or an overhead transparency to show a model set of notes before note taking is completed.

· Have student skilled in note taking sit near the special needs student.  Encourage note sharing.

· Allow time at the end of the class for note reviewing:

· Teacher directed:  Provide drill in finding subheading to determine if students noted all main ideas.  Show completed notes on the overhead.

· Student directed:  Allow students time to correct notes, review concepts and / or read another student’s notes to check for note completion.

· Assist the special needs student by highlighting important sections of class notes.

· Have the student take notes from the highlighted text to improve note taking skills and comprehension of the material.

· Provide a partially completed outline and emphasize topics to be filled in while lecturing and using an overhead projector or other visual aids.

· Reinforce the student and student assistant by rewarding both for cooperatively completing note-taking tasks.

#10  Shortened Assignments
When students have learning difficulties, it often takes them more time to complete assignments.  Shortened assignments that still proved necessary practice allow the student to complete work in a reasonable time period without undue pressure and frustration.  Students with physical handicaps usually require more time to complete assignments.

· Identify terminology, concepts and skills that are most important and require that these items be completed first.

· Star the essential items, allowing bonus points for other items completed.

· Reduce the number of questions or problems to be done at tone time. Shorter assignments made for frequently provide the same amount of practice.

· Allow the student to tape responses or give answers to a classmate who can write them for the student.  

· Give slower readers modified or related stories that teach the same concepts.

· Cut a long worksheet into smaller segments and give the student one segment at a time.  When one strip is completed, hand out the next.  Follow this procedure until all segments are completed.  When tasks are long or complex, many students have difficulty completing them.

· Provide a card file for the student that contains definitions of frequently used words.

· Providing copies with fill-in-the-blank tasks can shorten assignments as well as promote learning of new words.

#11  Assignment Notebook

Students with special learning needs perform better when assignments are structured.  Providing time for the student to fill out an assignment sheet daily with relevant information will help to provide structure.  In order to succeed in the task of preparing assignment sheets, the student needs instructions in how to look at assignments and how to complete them in an organized way. In learning how to correctly prepare assignment sheets, the student will be able to strengthen their ability to remember to take adequate materials and information home in order to complete homework assignments.  

Teach students to follow the “Rules of Writing Assignments”.  Rules should then be displayed in the classroom.

Rules for Writing Assignments:

· Write the assignment exactly as your teacher gives it.

· Write the word “book”, “workbook”, or “ditto”.

· Write the page number.

· Write all important information such as Part A, numbers 1-10.

· Write the date the assignment is due.

· Have parents initial the assignment sheet daily.

#12 Study Aids
One Page Summary

· After reading the selection, pick out important facts; main ideas; points included in maps, graphs, charts.

· Write these facts in a simple, easily understandable narrative format.

· Use simple, short sentences.

· If possible, organize each paragraph into a separate topic.

Visual Representation

· Use clear, simplified representation (diagram, flow chart, picture).

· Offer only one idea per slide, transparency, etc.

Vocabulary Sheets

Extract all boldfaced, italicized, or new concept words form the chapter.  The words should be listed in the order they occur within the chapter.  The corresponding page number can be recorded to the left of the word. 

Example ---- Unit 1


p.2 - Community – a group of people living together


p.3  -Village – a collection of houses in a rural area.


p.3  - Town – a collection of houses and other buildings that is larger than a town.


p.4 – City – a large, organized community that has a charter from the state.

Using a vocabulary sheet, place all vocabulary words for the chapter on 3 X 5 cards.  File this in a card box by chapters.

Using the vocabulary sheets developed for all chapters, place the words on a 3 X 5 cards and file in alphabetical order.
#13 Repeated Review
Review of Important Facts

Identify significant names, dates, places, main ideas, and concepts.

Present in concise, understandable format other than outline material.

Since some materials don’t readily lend themselves to outline or narrative format, this provides an alternative.

#27  Change in Project / Report Requirement

· Present an oral summary of the book.

· Give a written synopsis.

· Write about the interesting part of the book.

· Tell about the most important part or write about the about the most important part.

· Read interesting parts of the book aloud.

· Describe what you liked or disliked about some of the characters.

· Dramatize a certain episode or demonstrate something you learned.

· Make a peep box or make a “picture book” of the important part.

· Design a book jacket with a summary inside.

· Build a scale model of an important object in the book.

· Create another ending for the story.

· Make up a lost and found advertisement for a person or object mentioned in the story.

· Paint a mural of the story or parts of it.

· Do a watercolor picture, draw or paint the main characters of the book (reduce pencil/paper tasks).

· Compare this book with another you have read on a similar subject.

· Produce a “movie” of the story.

· Gather a collection of objects described in the book.

· Make a collage.

· Put together a three-dimensional scene about the book.

· Create a puppet show with stick puppets.

· Devise a poster to “advertise” the book.

· Give a pantomime of an important part or present a pantomime as a guessing game.

· Read from the book orally, while others pantomime the action.

· Use a map to show routes or draw a map showing where the story took place.

· Tell about the author illustrator.

· Write a brief biography of the author.

· Make characters for each scene to use in a flannelboard story.

· Construct a wire mobile to illustrate the book.

· Conduct a scientific experiment associated with the reading.

· Ape records and play back a portion of the book.

· Do a soap or balsa wood caring.

· Design and make up a limerick or riddle about the story.

· Tell a story with musical accompaniment.

· Send a letter to a friend to spread the good word about your book.

· Design a costume one or more of the characters might have worn.

· Write letters as one character might have or write a letter to one or more of the characters.

· Point out parts in the story that show a character has changed.

· Give an account of what you would have done had ou been one of th echaractes in the same situation.

· Make up a conversation between yourself and a character or between two characters.

· Draw a picture of the ending of the story and think of a title for it.

· Choose two characters and illustrate the meeting between them.

· Prepare a story sequence chart with illustrations.

· Write a play about one of the characters who got in trouble.  Stage it.

· Prepare articles about the characters’ activities.

#30 Other
Preview Questions
· After reading selection, make up a question which focuses on each main point in the selection.

· Ask questions in a concise, understandable manner.

· List questions in order of appearance in the selection.

· Limit total number of questions’ use no more than 5 or 10.

· Preview question may be done in two forms.

· Questions only.

· Question with alternative answers from which to choose (multiple choice).

Preteach Vocabulary

· List words on the preview sheet in the same order as they appear in the text.

· Organize the words clearly on the page; divide into separate sections if appropriate.

